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I. Introduction 
 
Mapping Dancing Archives — Archive Dances 

 
 
 

The most serious, committed, excel-

lent historical research comes from 

choosing a subject to which we are 

personally drawn, whether through 

family artifacts, a chance encounter, a 

local news story, or some other fasci-

nation that sets us on a trail of discov-

ery, curiosity, and intrigue.  

(KIRSCH AND ROHAN 8) 

 
 
TELLING ARCHIVE STORIES 
 
As long as I can remember—probably since my early childhood when I 
started reading children’s literature—narratives set in educational set-
tings fascinated me. I almost certainly read more than a dozen times 
the majority of British children’s writer Enid Blyton’s boarding school 
series such as Malory Towers and St. Clare’s. In retrospect, education-
al narratives not only accompanied, but also largely enriched my life 
over the years by giving me insights into the many ways experiences 
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can unfold in a variety of educational settings, even if only in fictional 
form. 

Similar to Blyton’s boarding school stories, higher education insti-
tutions often became the setting for popular fiction with many plots un-
folding within Harvard University’s Gothic architecture in which writ-
ers could create academic scenarios that fed the audience’s imagina-
tions. Today, these academic narratives are fictionalized in popular se-
ries like J.K. Rowling’s Harry Potter in which Harry’s first glance at 
the world of witchcraft takes place at Hogwarts’ dining hall, a hall with 
a strong resemblance to Harvard’s Annenberg Hall modeled on prestig-
ious academic institutions in Britain. 

Other popularized fiction set within the academic environment of 
Harvard University include William Martin’s Harvard Yard, Dan 
Brown’s The Da Vinci Code and Angels and Demons, as well as 
Amanda Cross’s Death in a Tenured Position, to name only a few. I 
remember that I was fascinated by Cross’s novel—a female murder 
mystery at Harvard University—although at the time of reading the 
novel, I knew little about the struggle of women to succeed in institu-
tions of higher education. On the backcover of Death in a Tenured Po-
sition, Cross summarizes the fate of her female character, Janet Man-
delbaum, by narrating: 

 
It’s only because Janet Mandelbaum is no feminist that the stuffy old boys of 

Harvard agree to make her the first woman professor in the English department. 

But they’re not happy about it. At a sedate and proper afternoon tea, someone 

slips a mickey into Janet’s Campari and she’s found by the police in a com-

promising position—drunk on the floor in the ladies’ room. That’s when so-

phisticated sleuth Kate Fansler shows up to help her old friend figure out who’s 

after her. But before she does, Janet is found dead—this time in the men’s 

room. (Cross, back cover) 

 
A few years ago, when I read the blurb concerning Cross’s publication, 
I had no idea that one day I would spend a couple of years conducting 
archival research at the Radcliffe College Archives, housed in Harvard 
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University’s Schlesinger Library, in order to partially fulfill my Ph.D. 
in Dance with a doctoral minor in Women’s Studies at Texas Woman’s 
University. I would have been even more surprised if I had known that 
I would use dance as an inroad to explore and narrate my archival 
journey at the Radcliffe College Archives (RCA) with the aim to shed 
light on the process of archival research. 

Like many scholars and fiction writers who became interested in 
exploring the history of women’s lives within American educational 
institutions, I was also drawn to investigate the barriers erected to keep 
these women’s lives separate from their male counterparts who were in 
the midst of defining traditions within American academic settings. 
This specifically gendered interest began to emerge when I took a 
graduate class in “Feminist Pedagogies” in partial fulfillment of my 
doctoral minor in Women’s Studies. During the following semester af-
ter completing the “Feminist Pedagogies” class, I continued to follow 
my new interests by enrolling in “History of Higher Education,” a 
graduate course at the University of North Texas. During this class, I 
explored in more depth how women in American higher education 
struggled to find a place within a traditionally male academic environ-
ment.  These studies led me to research more closely the history of 
dance at Radcliffe College, a school that was initiated to teach only 
women, but then continued to undergo many historical changes as it 
became intertwined with the male students and faculty of Harvard 
University. 

Initially, I searched for primary sources by contacting the Radcliffe 
College Archives (RCA) via E-mail. While the librarian at RCA in-
formed me that they were not aware of any publications concerning the 
history of dance at Radcliffe, she suggested that I browse through their 
digitized materials of the Radcliffe College reports in order to discover 
any primary resources that might shed light on my dance interests. 
While the digital collection allowed me to get a chronological sense of 
the development of dance education at Radcliffe College, I felt that I 
only uncovered the tip of the “archival iceberg.” However, later in my 
studies after taking a doctoral research methods class, I was able to de-
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velop a knowledge of and strong interest in archival methodology. At 
this point in my educational journey, my research interests began to 
shift from narrating educational history to learning about the issues and 
possibilities emerging within the field of archival story-ing. 

While I was still captivated by the histories and narratives created 
in academic settings—in particular how scholars find, create, and re-
construct educational histories from source material found in university 
and college archives—I began to question the importance of archival 
research within these histories and narratives. This questioning began 
to shape my future dance history research trajectory. Later in my stud-
ies, I discovered Antoinette Burton’s anthology, Archive Stories: 
Facts, Fictions and The Writing of History, as well as Gesa E. Kirsch 
and Liz Rohan’s anthology, Beyond the Archives: Research as a Lived 
Process. The reading of these texts opened exciting insights into how 
one might search for materials that bring to light new readings of histo-
ries. I became intrigued with how narrating my own archival journeys, 
in which I illuminate the various entries, crossroads, and paths that I 
came across during actual “dance encounters” in an archive, might also 
shape how possible historical stories emerge and provide historical 
spaces for lost voices. 

At the end of my doctoral coursework at Texas Woman’s Universi-
ty, I learned about the opportunity to apply for a Visiting Fellowship 
position in Women, Gender, and Sexuality Studies at Harvard Univer-
sity. I saw this as a chance to spend an extended period of time at the 
Radcliffe College Archives allowing me to work with dance as an in-
road into my archival journey within the boundaries of a former wom-
en’s institution. I was very grateful to Professor Brad Epps, the Chair 
of the Harvard University’s Committee on the Studies of Women, 
Gender and Sexuality, when he accepted my fellowship application to 
pursue research. In August 2010, I relocated to Cambridge, Massachu-
setts and my exciting, two-year archival journey as a Visiting Fellow at 
Harvard University began. 
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MOVING FROM ARCHIVAL THEORY TO  
ARCHIVE STORIES AS RESEARCH 

 
Now, after being on the archival journey for two years, I am able to 
create a contextual framework of archival story-ing and lay down the 
roadmap of my research in the Radcliffe College Archives. In this in-
troductory chapter, the reader will discover the tenets developing with-
in the academic discipline of current archival process. Further, in this 
chapter I also shed light on the development of Radcliffe College giv-
ing primary attention to the historical landmarks that shaped Harvard 
University’s sister college. 

In chapter II, “Contextualizing the Archival Discourse: The Para-
digm Shift from Practice to Theory,” I begin with a critical review of 
the historical developments in the practice of archiving and the result-
ing archival discourse and theory emerging from these practices. Chap-
ter II continues to delve into the extant literature of the historical de-
velopment of archives by looking closely at the twentieth century key 
debates in European and North American archival traditions specifical-
ly those relevant to my research process. The chapter continues with an 
in-depth questioning of the role of archival records in the practice of 
both recording and shaping history. In particular, it investigates specif-
ic examples of digital archives relating to performance disciplines and 
those examples illuminating current theoretical frameworks relevant to 
the development of dance documentation and preservation in North 
America. Chapter II further forms the theoretical base for my research 
process in which the discovery of archive stories, those that otherwise 
might remain silent and absent from the historical records, can provide 
new territory for future historiographies. Thus, the second chapter lays 
the foundation for the following methodology chapter. 

The academic discipline of current archival process in chapter II al-
lowed me to set the scene for how I might employ archival story-ing as 
the impetus for future scholarly research. From these broader ideas of 
archival practice, I was then able to develop chapter III, “Archival Sto-
ry-ing as Methodology: Experiencing the Archival Discourse,” which 
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serves as a methodological framework to narrate my own scholarly 
process of conducting archival research. Chapter III begins with an ex-
ploration of Antoinette Burton’s methodological approach to “archive 
stories” in which the “story-ing” of archival processes elucidates the 
researcher’s actual encounter with archives and archival sources. The 
first part of the methodology chapter reviews a series of scholarly ar-
chive stories, shedding light on how each can help shape an emerging 
archival discipline. The second section of the chapter explores how I 
developed my own methodological approach to an archival journey in 
the Radcliffe College Archives (RCA) at Harvard University’s Schle-
singer Library (SL). This methodological chapter emphasizes how ar-
chive stories are created and sets the foundation for how I connected 
my physical experiences of the environment—both inside and outside 
the actual archives—with the collected source material found at the 
RCA. These connected experiences gave me profound insights into 
what it means to walk in the footsteps of Radcliffe’s dance history. My 
goal for this research then is to bring my archival process to life and to 
have the readers sense that they, too, are taking their own walk within 
the stories created from the archival data explored. 

Since the historical context of my archival research is embedded in 
the development of dance at Radcliffe College, I consider it vital to of-
fer a brief chronology of that history. However, rather than providing 
an in-depth description of Radcliffe’s history—a project that could cer-
tainly fill several volumes—the main goal of the following introducto-
ry section is to highlight historical landmarks in an attempt to provide 
contextual frameworks in which my archive stories can be situated. 
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RADCLIFFE COLLEGE: THE COORDINATE SISTER 
OF HARVARD UNIVERSITY 
 
In 1879 the “Harvard Annex,” led by the visionary Elizabeth Cary Ag-
assiz, emerged from the Society for the Instruction of Collegiate Wom-
en after prolonged efforts to make a Harvard education accessible to 
female students. Fifteen years later, in 1894, the Annex was officially 
chartered as Radcliffe College by the Commonwealth of Massachusetts 
and was designated as Harvard’s “academic sister.” In spite of the gen-
eral opposition to establish women’s colleges in the late nineteenth 
century—a resistance that was upheld both from male-dominated col-
leges and universities as well as from societal views of the late Victoria 
Era—there was a growing movement of support for institutions of 
higher education for women. 

Indeed, the idea of going to college slowly but steadily became an 
accepted part of women’s education in upper class society in an at-
tempt to align female education with the upbringing of men. Tradition-
ally, all-male institutions such as Harvard, Brown, and Columbia had 
set up annexes where women would study and take equivalent exams: 
Radcliffe College was the coordinate of Harvard University, Pembroke 
College provided an organizational structure to attend Brown Universi-
ty, and Barnard College was affiliated with Columbia University.1 
However, despite these affiliations, typically these women’s colleges 
were physically separated from their male university counterparts. 
However, a notable feature of these annexes was their high standard of 
academic programs that compared favorably with men’s institutions of 
higher education. As Jill K. Conway notes: 

 
In the post-Civil War era the source of important kinds of role conflict for 

women came from the establishment of women’s colleges on the model of male 

                                            

1  The Harvard Annex admitted its first students in 1879, and both Pembroke 

and Barnard in 1889. 
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elite schools on the East Coast. These women’s colleges provided women with 

a collective female life and gave them a training for the mind which was not de-

rivative and did not assume a role for women scholars compensatory to that of 

male students. (Conway 8) 

 
Given the geographical location of the so-called Ivy-League institu-
tions in the Northeastern part of the United States, it is not surprising 
that their female counterparts—private women’s colleges—were also 
largely located in the Northeast.2 Of particular significance was the 
founding of the “Seven Sisters,” the name given to Barnard, Smith, 
Mount Holyoke, Vassar, Bryn Mawr, Wellesley, and Radcliffe, “be-
cause of their parallel to the Ivy-League men’s colleges” (Harwarth, 
Maline, and DeBra 6). The academic rigor at the “Seven Sisters” close-
ly met the high standards of men’s colleges. In fact, “The Seven Sister 
colleges are well known for producing some of the nation’s most suc-
cessful women in diverse fields. At the turn of the century, they were 
recognized as the leading institutions for elite White women” (Linda 
M. Perkins 718). Intrinsic to this development was the fact that these 
seven private, elite Northeastern women’s colleges were educating the 
daughters of the “most wealthy and socially prominent citizens of the 
nation” (Perkins 719). 

It is important to note that, although each of the “Seven Sisters” 
colleges was founded individually, they all had the common goal of 
providing superior educational opportunities to women equal to those 
available to men. Indeed, this coherence among the “Seven Sisters” 

                                            

2  It is noteworthy that both the quality and cost of women’s colleges varied 

regionally. As Nancy E. Durbin and Lori Kent observe, “ Southern colleges 

for women were generally less prestigious and more affordable than were 

their Northeastern counterparts, such as Radcliffe College in Massachu-

setts, Vassar College in New York, and Bryn Mawr College in Pennsylva-

nia”(4).  



INTRODUCTION | 17 

was so strong that their educational design became the models for other 
independent private women’s colleges: 

 
“Daughter seminaries” of Mount Holyoke became Wheaton College in Norton, 

Massachusetts; Elmira College in Elmira, New York; Mills College in Oakland, 

California, and Rockford College in Rockford, Illinois. Sarah Lawrence Col-

lege (Bronxville, New York), Bennington College (Bennington, Vermont), And 

Scripps College (Claremont, California) shared the same philosophies of the 

Seven Sisters, and like them, had benefactors who affirmed the need for a 

broader education for women. The Progressive-era founders of these colleges 

borrowed ideas from the preceding founders of the Seven Sisters. (Harwarth, 

Maline, and DeBra 7) 

 
Although the tradition of separate social spheres for men and women 
was still prevalent during the emergence of private women’s colleges, 
the classic design of the “Seven Sisters” colleges “created a specific 
angle of vision” (Lefkowitz Horowitz 319) to which the majority of 
newly founded colleges were loyal by carefully modeling the academic 
structure of these institutions. This intention was clearly manifested in 
the high admission standards and the rigor of the academic programs, 
despite the fact that “most women who went to college came from so-
cial classes that disapproved of gainful employment for women; hence, 
women who pursued postsecondary education often had no intention of 
entering the labor force” (Durbin and Kent 1). 

Indeed, Radcliffe College was created “at the request of a handful 
of prominent Cambridge families” (Harwarth, Maline, and DeBra 7) to 
foster not only the academic intellect of their daughters, but to also 
prepare them for marriage, motherhood, and prominent social roles. 
The latter goal was emphasized with no significance given to how 
these young women might use their developing intellects for initiating 
professional careers within society. Radcliffe College, with its endow-
ment and legal relation to Harvard University, was also academically 
affiliated with the Ivy-League school in that Harvard faculty, predomi-
nantly male, offered Radcliffe women the same course of study taught 
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to men at Harvard. However, despite the range of academic offerings 
available to Radcliffe women, only a small number of students re-
ceived the certificate of B.A. equivalency. As Helen Lefkowitz Horo-
witz explains, “Students came largely from Massachusetts, more fre-
quently to take special courses than a regular undergraduate program” 
(103). Thus, in its early years, Radcliffe College offered the intellectual 
atmosphere of a higher education provided through the systematic 
training under Harvard professors, but it did not offer a residential life 
for its young women students. In fact, an early Radcliffe report from 
the late nineteenth century states that, “Our students are scattered by 
twos and threes in Cambridge families, their lodgings being chosen for 
them by their friends, or by the ladies of our Executive Committee” (as 
quoted in Lefkowitz Horowitz 102). 

In the late 1890s, however, Radcliffe, like other early women's col-
leges, did nurture a growing college culture and community—separate 
yet parallel to Harvard—in which female students could participate in 
athletics, theater, and dance. This emerging college culture involved 
extracurricular activities which allowed the female students to continu-
ally develop a sense of who they were as members of an academic in-
stitution. At the turn into the twentieth century, Radcliffe’s academic 
and residential life slowly started to blossom by “acquiring and build-
ing administrative and academic structures and finally dormitories” 
(Lefkowitz Horowitz 95).3 The emergence of college buildings 
changed the course of Radcliffe by making it physically visible to the 
public. As Helen Lefkowitz Horowitz puts it, “The Radcliffe Yard and 
its residential quadrangle provide the texts that tell the tale” (238). The 

                                            

3  Bertram Hall, Radcliffe’s first dormitory, opened in 1901. The location was 

at the southwestern edge of the Homestead, a few walking minutes away 

from the Radcliffe Yard. In 1907, an increasing dormitory demand led to 

the construction of Kimball Hall, an identical building adjoining Bertram. 

The early twentieth architectural trend of achieving a symmetrical compo-

sition led to the design of Whitman hall, later joined by Barnard and Le 

Baron R. Briggs Halls, which completed the residential quadrangle. 
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new buildings confirmed Radcliffe’s existence, and with its visible 
presence—in close proximity to Harvard Yard—Radcliffe also began 
to establish a college life. In 1898, a gymnasium was designed with a 
large second floor designated for indoor athletics to include a walking 
track with a swimming pool built in the basement.  The student union 
building, called the Elizabeth Cary Agassiz House, housed a lunch 
room, a large living room, an auditorium, and several club rooms 
providing a meeting space for college activities. In 1906, the construc-
tion of the Radcliffe Library completed the “Quadrangle” design, thus 
developing a harmony “with the gymnasium and the joined Agassiz in 
a colonnade” (Lefkowitz Horowitz 244-5). These buildings established 
the basic quadrangle shape giving Radcliffe College its characteristic 
charm and a seemingly independent women’s college.4 “Radcliffe stu-
dents took courses, performed laboratory work, studied, practiced, met, 
rehearsed, had lunch, and relaxed in the academic quadrangle, the Rad-
cliffe Yard” (Lefkowitz Horowitz 247). Indeed, the creation of the 
Radcliffe Yard helped to transform Radcliffe from an academic annex 
into a full-fledged college, reflecting the typical campus architecture of 
an early twentieth-century private women’s college. 

In 1943, towards the end of World War II, Harvard and Radcliffe 
signed an agreement that allowed women students into Harvard class-
rooms for the very first time, leading to a permanent joint instruction 
from 1947 onwards. This co-educational environment is noted as being 
frightening to the Radcliffe administration as “such an arrangement 
would eliminate Radcliffe’s individuality, and ultimately its entire rai-
son d’être” (Mandel 215). However, historians also emphasize that 
many Radcliffe leaders argued that Radcliffe as an institution was 
more necessary than ever within the shared atmosphere, “because it 
provided a space for women to nurture their separate identity within a 
mixed-sex environment” (Mandel 215). The latter argument became 
prominent and further promoted the full merger of academic classes. 

                                            

4  It is noteworthy that it was not until the 1930s, with the erection of Byerly 

and Longfellow Halls, that Radcliffe Yard achieved its final shape. 
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However, this arrangement was also seen to create an equal-but-
separate system in which Radcliffe students were literally silenced at 
Harvard. For example, Andrew K. Mandel notes that “assigned seating 
arrangements for men prevented women from sitting just anywhere” 
(216), a situation that can only be described as “slightly coeducation-
al,” as one dean put it (as quoted in Mandel 217).5 Harvard also an-
nounced that women students would not be permitted to enter the new-
ly constructed Lamont Library, which had opened in 1949. This exclu-
sionary incident led to the creation of a song by the Radcliffe students 
in which they basically show these administrative boundaries as creat-
ing a loss for the Harvard men: the men lose out on having the pleasure 
of the young women’s company. The song mocks the separation by 
claiming: 

 
Tech men take us dancing in Boston 

Dartmouth takes us to ski in Vermont 

Yalies will wine us and Princeton men dine us 

So who wants to get into Lamont.6 (quoted in Mandel 219) 

 
A slightly more balanced college life between Harvard University and 
Radcliffe College was achieved in 1957 when both agreed to allow 
joint extracurricular activities. This agreement can be viewed as a so-
cial merger, in which female students were—at least at a social level—
seemingly fully integrated into the college life at Harvard. However, 
despite this social merger, there was still an overpowering discrepancy 
at many levels as Radcliffe women were not always able to secure 
membership in a merged student club—excused as due to limited plac-
es available—and rarely were the young women able to run for office 
in a club. Even though the 1950s were considered a period of “togeth-
erness” between Harvard and Radcliffe (Mandel 224), there was still a 

                                            

5  Usually, the last rows of seats were reserved for female students. 

6  The song was set to the tune of South Pacific’s I’m in Love with a Wonder-

ful Guy. 
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strong separatist sentiment in which female students continuously 
struggled to secure an equal place at Harvard. 

However, as Andrew K. Mandel observes, “The integrationists 
prevailed at Radcliffe—until the rise of activism reminded women that 
they were being treated as inferiors and convinced them that things did 
not need to stay that way” (Mandel 224). Consequently, during the fol-
lowing two decades, the Harvard-Radcliffe community transformed—
slowly but steadily—into a coeducational environment in which the 
once-exclusive Harvard community opened up to Radcliffe women. In 
1963, the Harvard’s Graduate School of Arts and Sciences began to 
admit women students while, at the same time, the Radcliffe Graduate 
School closed its doors. In 1970, the first joint Harvard and Radcliffe 
commencement was held in Harvard Yard and the first co-residential 
housing at Harvard opened in 1971. Finally, in 1975, the limit on the 
number of women undergraduates admitted to Harvard was abolished. 
This drive for equality in educational opportunity was not only notice-
able at Harvard-Radcliffe, but also can be seen to reflect the social and 
legal advances made by women in the United States between the 1960s 
and 1970s. 

It is noteworthy that only two of the “Seven Sisters,” Radcliffe 
College and Vassar College, eventually transitioned to coeducation, a 
process that did not come without problems.7 Beginning with the first 
merger discussions in 1963—a lengthy process that stretched out until 
1972—Radcliffe College was the first of the “Seven Sisters” to start 
the merger with its male counterpart. However, the struggle toward in-
tegration did cause many issues as existing Radcliffe programs were 
put on a temporary hold. Due to the ongoing “merger-non-merger dis-
cussion” at Harvard-Radcliffe, the years between 1967 and 1972 were 
considered as “frustrating years for college administrators, faculty and 
trustees and also for students” (Radcliffe College: Report of the Presi-

                                            

7  Vassar College declined an offer to merge with Yale University, but in-

stead decided to become coeducational in 1969, whereas the remaining five 

colleges of the “Seven Sisters” decided against coeducation. 
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dent. 1967-1972 4), leaving very limited opportunities to “evaluate ex-
isting programs or plan for future needs” (4). 

Indeed, Radcliffe’s adjacent relation with Harvard was sustained 
until 1977 when a formal merger agreement was finally signed and 
women were officially granted diplomas from Harvard-Radcliffe. 
However, during this “non-merger merger” period women were still 
regarded as marginal to campus life, leading both faculty and students 
to be frustrated. For example, Marie Hicks notes that, “when women 
took up residence in all of the Harvard Houses (but not in the freshmen 
housing in picturesque Harvard Yard), they were outnumbered in some 
Houses seven to one” (260). However, at the same time “Harvard’s 
long coexistence with Radcliffe made it difficult to summarily dismiss 
women as alien beings in the Harvard world” (Keller and Keller 277). 
Although Radcliffe was still considered a college of its own, from the 
late 1970s onwards the male-dominated Harvard administration was 
“officially” in the company of women, as Harvard University became a 
coeducational institution. 

The second and final step in the merger agreement occurred in 
1999 and constituted an official merger of Radcliffe College with Har-
vard University, and eventually Radcliffe was absorbed by Harvard. 
The completion of the merger transformed Radcliffe College into the 
Radcliffe Institute for Advanced Study, while female undergraduates 
were henceforward students only of Harvard College. The Radcliffe 
Institute for Advanced Study hosts the Schlesinger Library (SL) repre-
senting the “world’s leading archive of the history of individual wom-
en and women’s organizations” (www.radcliffe.edu). As one of largest 
repositories of manuscripts and archives in relation to the history of 
women, it holds more than 3,000 unique manuscript collections, 
95,000 printed volumes, and approximately 100,000 photographs, as 
well as thousands of items of ephemera—including the Radcliffe Col-



INTRODUCTION | 23 

lege Archives—where I conducted most of my archival research and 
created three archive stories.8 

 
 

NARRATING ARCHIVE STORIES  
FROM THE RADCLIFFE COLLEGE ARCHIVES 

 
Keeping in view the history of Radcliffe College allowed me to place 
the archive stories into a historical perspective and in connection with 
the underlying issues of women in higher education. However, the ar-
chive stories that I created (chapter IV, V, and VI) aim to shed light on 
processes for conducting archival research in the Radcliffe College Ar-
chives (RCA) at Harvard University’s Schlesinger Library (SL); it does 
not presume to undertake an in-depth historical study of the develop-
ment of dance at Radcliffe College. Rather, the narratives found within 
the following data chapters illuminate the various entries, crossroads, 
and paths that I came across as an archival researcher during my actual 
“dance encounters” at the RCA. Each archive story is a narration of my 
process of conducting research at the RCA with the stories having clear 
beginning and ending points that highlight a clear chronology of 
events. Further, each story connects one to another, all clearly telling 
the reader how choices about the shaping of my narration determine 
specific pictures of the dance material sourced at the RCA. Indeed, in 
chapter IV, V, and VI, I show how archival choices made shape each 
archive story, and how these differing narratives open possibilities for 
how future historians might approach source materials within the RCA. 

Chapter IV, “Archive Story I: The Strongest Girl in Radcliffe,” fo-
cuses on my encounter with the archival material of Eleanor Stabler 
Brooks, a student at Radcliffe College in the early 1910s. Although my 
reading of the source material begins with Eleanor’s dance experience 

                                            

8  With the focus of this research primarily on the first sixty years of the 

twentieth century, the summary of historical developments at Harvard-

Radcliffe past the 1960s is held relatively short. 
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at Radcliffe College, her interest in athletic activities leads me to a rich 
collection of materials that, even though not directly related to dance, 
helps me gain a sense of one female student struggling to define how 
her body might move and be challenged to compete in the early part of 
the twentieth century. Exploring Eleanor’s source material guides me 
in directions that I cannot investigate in-depth given the focus of this 
research.  Instead, my narration presents a search for dance materials, a 
search that can guide future historians into myriad and possible histo-
ries unfolding within the telling of Eleanor’s physical activities. For 
example, I explore archival material shedding light on Eleanor’s gym-
nasium schedule, reflect on the implications of wearing a gym suit, and 
gain insights into her athletic achievements that celebrated Eleanor as 
“the strongest girl in Radcliffe College,” while I also learn about her 
father’s disapproval of Eleanor’s athletic ambitions. Even though the 
archival paths I take may not specifically reflect a history of dance, 
they do shape an archive story which can open dance history to differ-
ing views about how the female body was being experienced at this 
time. It illuminates ideas of how young women were beginning to 
think of themselves as physical beings—as those who could compete, 
not just for social reasons, but also for the pure joy of physical accom-
plishments. 

In chapter V, “Archive Story II: The Teacher Who Danced with 
Knives,” my archival journey leads me to meet Katharine Schroeder, a 
teacher of dancing at Radcliffe College during the late 1930s and early 
1940s. My quest to get to know Katharine extends my archival journey 
beyond the walls of the Radcliffe College Archives as I virtually trace 
geographical points of her dance career. For example, the archive story 
illuminates her dance training in England; her study trip to Mexico; 
and her teaching activities in the US Midwest, and East and West 
coasts. The professional journey I follow unravels and highlights how 
Katharine’s influences were portrayed by those interacting with her 
along that path. At the same time, I literally dance in Katharine’s foot-
steps as I explore what I call “the archive outside the archive” when I 
discuss my “living experiences” of exploring the local buildings, 
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events, and places of dance activities mentioned within the physical ar-
chives. This experience of being-on-location, in conjunction with the 
reading of archival material of dance performances at Radcliffe Col-
lege during the late 1930s and early 1940s, allows me to illuminate 
Katharine as an innovative teacher who could engage the talents and 
interests of students as performers of a new American dance. 

My academic interest in fashion and costume history as well my 
personal experiences as a man in dance are driving forces in chapter 
VI, “Archive Story III: From Dancing Elephants and Men at Rad-
cliffe,” in which I focus on the Radcliffe College gym suit and the 
male Harvardian entering the female Radcliffian dancing space. The 
narration begins with a reflection on a “happy accident,” a misfiled 
source that changes my process by interrupting the chronological order 
I attempted to sustain throughout my research.  This archival source, a 
news survey that blatantly depicts Radcliffe students’ strong opinions 
on the gym suit, draws light to fascinating aspects of women’s sports 
clothing.  This further allows me to construct a sense of how Radcliffe 
students felt about their gym suits in relation to their desire for freedom 
to move fully and to look good when moving fully. 

The archival journey then leads me to explore source material 
about a Radcliffe Dance Group in the late 1950s in which the inclusion 
of a male student’s name, John “Spike” Holden, as part of the dance 
group opens possible insights into how men might be joining the Rad-
cliffe culture rather than only concentrating on the dominant conversa-
tion about how Radcliffe women were participating in Harvard. In my 
archive story, I connect with John through my past experiences as a 
dancer providing me differing insights into what he might have been 
experiencing as not only a male, but also a male dancer within the 
Harvard and Radcliffe environment. 

Chapter VII, “Archival Story-ing: Expanding the Possibilities of 
Writing Histories,” provides an outlook on the value of archival story-
ing for historical research and the importance of the archival process as 
a way of opening new readings of and possibilities for historiographies 
in the future. First, I contemplate how archive stories are dynamic, ev-
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er-evolving narratives, stories that should not end as they have the po-
tential to continually be transformed within differing writings of histo-
ry. I further argue that archive stories then thrive in the lived experi-
ence of the researcher, the personal encounters with the surroundings 
of the archive, and the interpretation and reading of what is to be 
found. The chapter concludes by emphasizing the importance of ar-
chival story-ing as a research link between the archival scholar and the 
historian in the twenty-first century as she or he confronts a wealth of 
source material quickly becoming available in an increasingly com-
plex, digital world. 

 




